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Using Data – the Second Starting Point
	Program Component
	Sample Critical Success Factors:  Are our program strategies successful?
	Sample Data:  What data are available to tell us if we are successful?
	Sample Red Flags:  What is

good enough?
What could indicate a problem? 
	Sample Probing Questions:  If we are not successful, what questions do we ask?

	Student 

Enrollment
	1. Classes are full.
	Enrollment Reports
	(40%) or more of classes have less than 10 student hours for each teacher hour.
	1.1 Are there differences (e.g., instructional setting, types of students, location, recruitment strategies, teacher preparation) between classes that meet the standard and those that don’t?

	
	2. Enrollment reflects the community.
	Compare enrollment data to census data by Population Trait:

Age:

· NRS Table 2

· Census:  PCT 25 (People)

Gender:

· NRS Table 2
· Census:  PCT 25 (People)

Ethnicity:

· NRS Table 2

· Census:  QT-P17: QT-P5 (People)

0 – 8th Grade:

· NRS Table 3 (Beg. Lit – High Intermediate)

· Census:  GCT – P11 (People)

9th – 12th Grade:

· NRS Table 5 (Low Advanced – High Advanced)

· Census:  GCT-P11 (People)

Poverty Level:

· NRS Table 6 (unemployed, welfare, low employment)

· Census:  QT-P35; PCT 49 (People)
	There is a difference of (__%) or more between the percentage of a particular population trait enrolled in our program and the percentage of that population trait in our community.


	2.1 What strategies are you using to recruit each under-enrolled target group?

Resource:  Super Duper Student Recruitment section
2.2 What evidence do we have that demonstrates the most effective recruitment strategies for each under-enrolled target population?



	
	3. Our cost per student reflects the state’s average for similar programs.
	Program budget divided by enrollment
State cost per student
	Our cost per student is (125%) or more of the state cost for similar programs.
	3.1
Are there particular circumstances (e.g., full-time teachers, student levels) that are driving our cost per student above the state average?



	Student Retention
	1. Students are staying for at least 12 hours.


	Enrollment/attendance records
	(10%) or more of our students leave before reaching 12 hours.
	1.1
Is there a difference between the student intake and orientation procedures in classes with strong student retention (>12 hours) versus weak student retention?
1.2
Is there a difference between student demographics (e.g., age, gender, ethnicity, goals) between classes with strong and weak student retention?

	
	2. Students are staying until they meet their goals.
	Teacher records
	Less than (60%) of our students meet their primary/secondary goals.
	2.1
Is there a relationship between average hours of attendance and % completing EFL’s?
2.2
Is a thorough process being used for realistic student goal setting?  What is our process?

2.3
Is the individual learning plan, curriculum, and instruction linked to student goals?

2.4
Are there significant barriers to attendance (i.e., childcare, transportation, etc.)?

Resources:

· See Super Duper for relevant categories.

· See 50 Questions for ideas on learning gains.

	Learning Gains
	Students are completing their entry EFL’s.
	NRS Table 4
	One or more of our EFL performance percentages is below the state target percentages.
	1.1 Is there a relationship between completion of EFL’s and the average instructional hours?
1.2 Can our teachers identify what is not working (i.e., assessment, placement, instruction, materials, data input, special learning needs)?

Resource: 

· See Super Duper for relevant categories.

If your teachers keep this data or if the state changes MAERS to provide data by classes/teachers:
1.3 Is there a relationship between completion of EFL’s and instructional setting (i.e., learning lab versus classroom)?
1.4 Is there a relationship between years of teacher experience and completion of EFL’s?
1.5 Is there a relationship between part-time and full-time teachers with completion of EFL’s?

Resource:
· See 50 Questions for ideas on learning gains. 



	High School Credential (diploma and GED)
	Students with that goal are earning a high school diploma or GED.
	NRS Table 5
	Our performance is below the state target percentage.
	1.1
What criteria are teachers/directors using in setting GED completion goals? Are they realistic for the program year?
1.2
How accurate is the process we are using to document completion of GED’s?  
1.3 How do the entry EFL’s differ among students with high school/GED completion goals who actually earn and don’t earn a credential?
1.4 Can our teachers identify what is not working (i.e., assessment, placement, instruction, materials, data input, special learning needs)?

Resources:

· See Super Duper for relevant categories.

	Student Transition to Postsecondary/

Job Training
	Students with that goal are enrolling in postsecondary education or job training.
	NRS Table 5
	Our performance is below the state target percentage.
	1.1 What criteria are being used when setting postsecondary education goals?  Are they realistic for the program year?

1.2 What transitional services are being provided to assist students with the enrollment process?
1.3 How reliable is our student follow-up process to document enrollment in college or job training programs?
1.4 Can our teachers identify what is  not working (i.e., goal setting, transition strategies, follow-up data, curriculum matched to goal)?



	Student Employment
	Students with employment goals are employed.
	NRS Table 5
	Our performance is below the state target percentage.
	1.1 What criteria are being used when setting employment goals?  Are they realistic for the program year?

1.2 What transitional services are being provided to assist students with obtaining and/or retaining employment?

1.3 How reliable is our student follow-up process to document employment?
1.4 Can our teachers identify what is  not working (i.e., goal setting, transition strategies, follow-up data, curriculum matched to goal)?



	
	Students with employment goals reflect an appropriate percentage of unemployed students.
	Compare “unemployed” in NRS Table 6 with # of students with employment goals in NRS Table 5
	Less than (__%) of unemployed students have employment goals.
	2.1
What is the relationship between the number of unemployed students and those with employment goals?
2.2
What criteria are being used when setting employment goals?
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